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Getting oriented 

The Instructional Shifts are what 
teachers can do to support their 
students in preparing for college and 
careers. 

The were created without any specific 
attention to or support for English 
language learners. 



  

 Peggy McGuire                        
 Educational Consultant              
 McGuireP555@aol.com 
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Reminder: 3 Interrelated “Shifts” in Instruction 

1 – Complexity: Regular practice with complex TEXT and its 
academic LANGUAGE 

 

2 – Evidence: Reading, writing, and speaking grounded in 
evidence from text, both literary and informational 

 

3 – Knowledge: Building knowledge through content-rich 
nonfiction 
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Reminder: 2 Key “Starting Points” for adult education 
teachers who implement these interrelated shifts 

in their instructional decision-making:  
• focusing on their students’ purposes for learning 

 
• Using ongoing formative assessment strategies with 

students, along with their own professional wisdom, to decide 
the text and task complexity levels their students can handle. 
What will be challenging for them, but not too difficult? 
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From these starting points… 

STEP 1: Start with the most advanced or 
“anchor” description of the focus skill – that is, 
the level of the focus skill that students are 
ultimately working toward 
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From these starting points… 

STEP 2: Then work “backwards” to the specific 
level that describes what will be challenging 
but not too difficult for students where they 
are now  
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From these starting points… 

STEP 3: Choose text and plan instruction that will 
help students meet that expected performance 
while moving them closer to the most advanced 
performance (for the CCR standards, that means 
college and career readiness)  
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Let’s Look at How This Process Might Work 

1. We know something about: 
• our students‘ learning purposes 
• what they already know and are able to do related to 

those purposes 
 

2. We have decided on a “theme” for learning activities 
that we are going to plan. 
 

3. Now we’re ready to engage students in setting specific 
learning goals, choose text, and decide what/how to 
teach. 
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Choosing an “Appropriately Complex” Text: A 
Quantitative Example  

Face Time with My Mom 

For me, technology can make our lives easier by bringing us closer to each other. 
And it also can become a weapon that hurts our family life. For example, Skype 
helps connect people. Let me tell you, I love Skype because it allows me to talk 
with my relatives in Guatemala. I can even get “face time” with them. Every 
Sunday night I use this program to see my family. It is amazing! It makes me feel 
closer to them. The first time my mom and I saw each other on Skype, we 
couldn’t stop crying. It was the first time we had seen each other in 10 years! I 
am so happy I can see other family members too. I have two nieces in 
Guatemala, ages 11 and 8. I get to see them grow up.  

Flesch-Kincaid Grade Level: 4.3 

So – When I consult the chart of quantitative text complexity measures we 
looked at last time,  I see that, according to Flesch-Kincaid, this text is of 
appropriate complexity for students reading at Common Core Level B 



 
 
 
 
 
 
 
 

A Couple More Reminders about Our Definition of 
“Appropriate Complexity” 

 

 1. With TEXT COMPLEXITY we also need to consider 
Qualitative  criteria such as its CONTENT (number 
and depth of ideas, etc.) and its FORM (elements of 
its structure -- inclusion of charts, graphs, tables, etc.) 
 

2. COMPLEXITY is also relevant to the TASK and 
CONTEXT in which skills are used (level of familiarity, 
level of risk/consequences, possible distractions or 
obstacles, etc.) 

 



The Shift Toward Complexity:  
Examples from the CCR standards 

• R4:  Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word 
choices shape meaning or tone.  

• R5: Analyze the structure of texts, including how specific sentences, paragraphs, 
and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to 
each other and the whole.  

• W2: Write informative/explanatory texts to examine and convey complex ideas 
and information clearly and accurately…  

• W4: Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience.   

• S/L 1: Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, …  

  

 

  

 



The Shift Toward Complexity: What changes, 
and how does it change, across levels? 

ELA Reading Anchor Standard 4: Interpret words and phrases as they are 
used in a text, including determining technical, connotative, and figurative 
meanings, and analyze how specific word choices shape meaning or tone.  

  

 

 

 

 

  

 

Level Level A (Grade Level K-1) Level C (Grade Level 4-5) 

Indicator Ask and answer questions to help 

determine or clarify the meaning of 

words and phrases in a text. 

  

 

• Determine the meaning of general academic 
and domain-specific words and phrases in a 
text relevant to a topic or subject area.  
 

•Determine the meaning of words and phrases 
as they are used in a text, including figurative 
language such as metaphors and similes.  

 



The Shift Toward Complexity: What changes, 
and how does it change, across levels? 

ELA Reading Anchor Standard 4: Interpret words and phrases as they are 
used in a text, including determining technical, connotative, and figurative 
meanings, and analyze how specific word choices shape meaning or tone.  

 

 

  

 

Level Level A (Grade Level K-1) Level C (Grade Level 4-5) 

Indicator  Ask and answer questions to 

help determine or clarify the 

meaning of words and phrases 

in a text.  

Determine the meaning of general 
academic and domain-specific words and 
phrases in a text relevant to a topic or 
subject area.  
 

Determine the meaning of words and 
phrases as they are used in a text, including 
figurative language such as metaphors and 
similes.  

What about the TASK 
changes as complexity 
increases across levels? 

 No expectations about 
knowing technical or 
specialized vocabulary in a 
text  

 Limited strategies for 
discovering word 
meanings 

• Expectations about knowing at least 
some academic and technical/ 
specialized vocabulary 

• A broader  range of strategies for 
discovering word meanings 

• Not just knowing what words mean but 
starting to understand how/why an 
author uses words in a particular way 



The Shift Toward Evidence:  
Examples from the CCR standards 

• R1: …cite specific textual evidence when writing or speaking to support 
conclusions drawn from the text.  

• R8: Delineate and evaluate the argument and specific claims in a text, including 
the validity of the reasoning as well as the relevance and sufficiency of the 
evidence 

• W1: Write arguments… using valid reasoning and relevant and sufficient evidence.  

• W9: Draw evidence from literary or informational texts to support analysis, 
reflection, and research.  

• S/L 4: Present information, findings, and supporting evidence such that listeners 
can follow the line of reasoning and the organization, development, and style are 
appropriate to task, purpose, and audience.   

  

 

  

 



The Shift Toward Evidence: What changes, and 
how does it change, across levels? 

ELA Reading Anchor Standard 8: Delineate and evaluate the 
argument and specific claims in a text, including the validity of 
the reasoning as well as the relevance and sufficiency of the 
evidence.  

 

 

 

 

  

 

Level Level A (Grade Level K-1) Level C (Grade Level 4-5) 

Indicator Identify the reasons an author gives to 
support points in a text.  
  

Explain how an author uses reasons 
and evidence to support particular 
points in a text, identifying which 
reasons and evidence support which 
point(s).  
  



The Shift Toward Evidence : What changes, 
and how does it change, across levels? 

ELA Reading Anchor Standard 8: Delineate and evaluate the argument 
and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence.  

 

  

 

Level Level A (Grade Level K-1) Level C (Grade Level 4-5) 

Indicator Identify the reasons an author 
gives to support points in a 
text.  
  

Explain how an author uses reasons 
and evidence to support particular 
points in a text, identifying which 
reasons and evidence support which 
point(s).  
  

What about the TASK 
changes as 
complexity increases 
across levels? 

 Name reasons for each 
point (no reference to 
“evidence” – what’s the 
distinction?), vs. 

 Introduces “evidence” for first 
time: Name reasons and 
evidence for each point, and 
explain how the author uses them 



The Shift Toward Knowledge:  
Examples from the CCR standards 

 R7: Integrate and evaluate content presented in diverse media and formats  

 R9: Analyze how two or more texts address similar themes or topics in order 
to build knowledge… 

 W7: Conduct short as well as more sustained research projects based on 
focused questions, demonstrating understanding of the subject under 
investigation.  

 W8: Gather relevant information from multiple print and digital sources…and 
integrate the information while avoiding plagiarism. 

 S/L 2: Integrate and evaluate information presented in diverse media and 
formats, including visually, quantitatively, and orally.   

 

 

  

 



The Shift Toward Knowledge : What changes, and 
how does it change, across levels? 

 

ELA Writing Anchor 7: Conduct short as well as more sustained 
research projects based on focused questions, demonstrating 
understanding of the subject under investigation.  

 Level Level A (Grade Level K-1) Level C (Grade Level 4-5) 
Indicator Participate in shared research and 

writing projects (e.g., explore a number 
of “how-to” books on a given topic and 
use them to write a sequence of 
instructions).  
  

Conduct short research projects that use 
several sources to build knowledge 
through investigation of different aspects 
of a topic.  
  



The Shift Toward Knowledge: What changes, 
and how does it change, across levels? 
 
ELA Writing Anchor 7: Conduct short as well as more sustained 
research projects based on focused questions, demonstrating 
understanding of the subject under investigation.  

Level Level A (Grade Level K-1) Level C (Grade Level 4-5) 

Indicator Participate in shared research and writing 
projects (e.g., explore a number of “how-
to” books on a given topic and use them 
to write a sequence of instructions).  
  

Conduct short research projects that 
use several sources to build 
knowledge through investigation of 
different aspects of a topic.  
  

What about 
the TASK 
changes as 
complexity 
increases 
across levels? 

 Working with others – no expectation 
of independent performance, vs. 

 Write some simple but purposeful 
text based on reading, vs. 

 Independent performance 
 Short duration 
• Write enough text to summarize 

information from several different 
sources on the same topic 



        Lenore Balliro   
        Educational Consultant        
 lenore.balliro@hotmail.com 
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Making it real in 
the classroom 
 
For BEGINNING LEVEL 
readers and writers 



Non-print sources for addressing the 
instructional shifts 







What questions 
can you generate 
about this work 
of art?  

 

Any questions 
are OK! 

Please add your 
answers to the 
chat box. 





 
 
 
Composition 
 
Focal Point 
 
Medium 
 
Warm and cool colors 
 
Charcoal 
 
Pastel  
 
Rendition 

 
 
 
 
 
 
 
 

Complexifying 
 



“Reading” across multiple sources 
 
 

S  t  r  e  t  c  h  i  n  g  tasks 





Compare 
and 
Contrast 
 
Add your ideas 
to the chat box 
.  

• What similarities can you name between these two paintings? 

• What differences can you name? 

• When giving your answer, think about the content the artist has chosen and 
style the artist uses to create the image 





Sentence Frames for Compare/Contrast 
 
 
  
1._____________has_____________, but _______________does not. 
 
  
2. Both _____________ and _____________show ______________; 
however, ____________________. 
 
3. __________uses __________, but _________uses ____________. 
 
4. While ___________suggests ____________, ______________suggests 
______________. 
 

Example:  
Mary Cassatt uses soft pastel colors, but the Kathe Kollwitz uses 
black charcoal.  
 
While the Cassatt drawing suggests a happy mother and child, the 
Kollwitz drawing suggests a sad and frightened mother and chid. 



Sentence frames for making inferences 
 
It seems that_____________________, because we can see in the 
painting that ____________ 
 
It is likely that __________________, because _________________ 
 
Given the ______________________, one can assume that 
____________________ 
 
To show evidence that _________________, one can point to _______ 



Where could you go from here? 





Listening with a purpose 



Compare and contrast lives 



Reading and Writing 

Teachers could . . .  

• Use transcripts of the YouTube videos to create 
simplified reading material  

• Create cloze activities, and vocabulary building 
activities to build literacy skills. 

• Locate low level-high interest reading material drawn 
from biographies intended for middle school students  







           Cynthia Peters 
             Editor, The Change Agent   
   cpeters@worlded.org 
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The Change Agent provides high-interest, relevant stories (written by 
peers) that can help “scaffold” students into more challenging texts. 



…if you live in New 
England. Contact your 

state PD office to get the 
username and password. 

ONLINE access is free… 



Two content areas that The Change Agent uses 
to address those shifts: 

1 – Technology 

I’ll walk you through this one. 

 

 

 

2 – Immigration 

Then it will be your turn. 

 



Examining the Text 

A. Be encouraged to make a close reading of the text 

B. Be asked to go back and look for evidence 

C. Have a chance to report their findings 

 

With this article, students will: 







Available at: www.nelrc.org/changeagent/audio/ 



From Issue #37, p. 17 www.nelrc.org/changeagent/backissues.htm 





S-t-r-e-t-c-h the assignment 



A Creative Extension 
Focus Extension 

Practice figurative 
language 

Marleny says that technology can be a “weapon” that 
hurts her family. What does she mean by that? What 
metaphor would you use to describe technology?  

“Complexify” by 
adding context 
 

In what context is technology a “weapon”? In what 
context is it one of the other metaphors mentioned by 
students? 



2 – Immigration 

 



From p. 37 of issue 38: www.nelrc.org/changeagent/backissues.htm 





From p. 

11 of 

The 

Change 

Agent, 

Issue 

#38 



What are your ideas about how to introduce 
complexity, evidence and knowledge? 



From 

p. 38 



From 

p. 39 



http://nelrc.org/changeagent/extras/ccr.html 



Write for The Change Agent 

• “Call for Articles” includes engaging and relevant 
writing prompts. 

• Students can write for a national magazine. 
• Their story will be read by peers. 
• They will experience “the editorial process,” 

including revisions, etc. 
• Next “Call for Articles” will be published in 

February and will have a deadline of early May. 
 

Download Call for Articles:  
http://nelrc.org/changeagent/write.htm 



In Summary 

Complexity 

 
Knowledge Evidence 



Many thanks 

To Peggy McGuire, Lenore Balliro,  

and Cynthia Peters! 

and 

To you! 



Reminders 

 The webinars will be recorded and archived with 
the PPTs at www.nelrc.org. 

 Please respond to the short evaluation survey to 
follow. 

 Email me if you need a certificate of completion 
(anash@worlded.org). 
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Spring Webinar! 
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